
   
 

  

   
  

  

 
  
  

 
 

 

STATE OF SOUTH CAROLINA 

DEPARTMENT OF EDUCATION 

MOLLY M. SPEARMAN 
STATE SUPERINTENDENT OF EDUCATION 

Education and Economic Development Act 
Coordinating Council Report 

To: The Governor of South Carolina, Members of the South Carolina General Assembly, the 
South Carolina Department of Commerce, and the State Board of Education  

Pursuant to Section 59-59-175 

December 1, 2019 

The South Carolina Department of Education does not discriminate on the basis of race, color, 
religion, national origin, sex, sexual orientation, veteran status, or disability in admission to, 

treatment in, or employment in its programs and activities. Inquiries regarding the 
nondiscrimination policies should be made to the Employee Relations Manager, 1429 Senate 

Street, Columbia, South Carolina 29201, 803-734-8781. For further information on federal non-
discrimination regulations, including Title IX, contact the Assistant Secretary for Civil Rights at 

OCR.DC@ed.gov or call 1-800-421-3481. 
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Dear Governor McMaster, Members of the South Carolina General Assembly, and Members of 
the State Board of Education: 

In 2018, during its first year as a reconstituted council under the South Carolina Education and 
Economic Development Act (EEDA), the EEDA’s Coordinating Council organized itself into 
specialized subcommittees and identified a series of goals to further the Act’s objectives. This 
year, the Council continued that work by prioritizing the goals of its subcommittees and working 
to integrate those goals into a coordinated plan of action. The Council’s ultimate aim is to ensure 
that it fulfills its statutory mission of helping to ensure the effective implementation of the 
EEDA, while giving a voice to the many stakeholders (parents, students, teachers, and 
employers) who have a vital interest in the Act’s success. 

One of our goals for this year was to visit communities throughout South Carolina to learn how 
the objectives of the EEDA were being implemented in local contexts. In February, we went to 
Lexington Middle School, where we witnessed remarkable efforts by administrators and school 
counselors to make students the architects of their own Individual Graduation Plans. In May, we 
visited Trident Technical College in Charleston County, where members of the Charleston 
Regional Youth Apprenticeship Program described a vigorous collaboration between the college 
and the local business community that is boosting workforce development for young people in 
the area. In September, we welcomed officials from the Aiken County School District, Aiken 
Technical College, and USC-Aiken, to Columbia, who have partnered with the Workforce 
Development Board to create exciting occupational opportunities in cyber security. 

What we have seen during this year has convinced us that, although the EEDA prescribes a range 
of uniform mandates to spur educational and workforce development throughout our state, those 
mandates are best implemented locally by students, parents, educators, and employers who are 
sensitive to local needs and opportunities. As a Coordinating Council, we will support these local 
efforts by identifying and publicizing “best practices,” building effective implementation 
networks, and calling attention to promising local efforts that could benefit from increased 
resources. 

We remain grateful to all of you for your support of the EEDA, and we look forward to 
continuing to work with you to increase educational and workforce development opportunities 
for all of the citizens of South Carolina. 

Sincerely, 

Stephen Cox 
Chairman, EEDA Coordinating Council State Superintendent of Education 

Molly M. Spearman 
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Education and Economic Development Act Coordinating Council Members 2018–19 

1. Stephen Cox, Chairman, Gubernatorial Business Appointee 
2. The Honorable Molly M. Spearman, State Superintendent of Education 
3. Michael McIrney, Secretary of Commerce Designee 
4. Dan Ellzey, Director, South Carolina Department of Employment and Workforce 
5. Dr. Tim Hardee, Executive Director for State Board for Technical and Comprehensive 

Education 
6. Cynthia Bennett, Executive Director of the South Carolina Chamber of Commerce 

Designee 
7. James Richter, Executive Director of the South Carolina Manufacturer’s Alliance 

Designee 
8. Rusty Monhollan, Executive Director of the South Carolina Commission on Higher 

Education 
9. Georgia Mjarten, Executive Director of South Carolina First Steps to School Readiness 
10. Dr. Harrison Goodwin, Superintendent, Chesterfield County Schools 
11. John Murphy, Principal, North Augusta High School 
12. Sherrie Beaver, South Carolina Department of Education Office of Student Intervention 

Services 
13. Ashley Brown, RD Anderson Applied Technology Center 
14. Hollie Harrell, Director of Anderson District 1 &2 Career Center 
15. Dr. Robert Jones, Clemson University 
16. Dr. Walt Tobin, President, Orangeburg- Calhoun Technical College 
17. Neil Robinson, Chairman of Education Oversight Committee Designee 
18. The Honorable Rita Allison, Speaker of the SC House of Representatives Designee 
19. The Honorable Scott Talley, Senate President Pro Tempore Designee 
20. Dr. Christine Crawford, Gubernatorial Business Appointee 
21. Bryan Hamrick, Gubernatorial Business Appointee 
22. Tim Hayden, Gubernatorial Business Appointee 
23. Carl Henson, Gubernatorial Business Appointee 
24. Srikanth Kodeboyina, Gubernatorial Business Appointee 
25. Milton Smith, Gubernatorial Business Appointee 
26. Don Herriott, Gubernatorial Business Appointee 
27. Carol Moody, Gubernatorial Business Appointee 
28. Janice Jolly, Gubernatorial Business Appointee 
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Executive Summary 

The Coordinating Council is divided into four subcommittees, each of which has identified a 
range of objectives focused on a particular area of the EEDA. These four subcommittees are: (i) 
Articulation, Dual Enrollment, High School Graduation and Postsecondary Education; (ii) At-
Risk Students, Comprehensive Guidance & Counseling and Individual Graduation Plans; (iii) 
Coordination of Efforts with Workforce Development Board, Regional Education Centers, 
Coordinating Council on Workforce Development and Sector Strategies; and (iv) Industry 
Credentials, Apprenticeships and Soft Skills. 

In 2018, each of these subcommittees established a series of goals within their areas of 
specialization. This year, each of the subcommittees prioritized those goals and delivered a 
presentation to the full Coordinating Council to explain those priorities and a plan to fulfill them. 
At the end of the year, representatives of each of the subcommittees met to develop an integrated 
plan of action to guide the Council’s work in 2020. 

The Council’s first subcommittee has adopted as its priority the further development of a 
comprehensive system of transfer and articulation agreements throughout the state. As the cost of 
post-secondary education continues to rise, it is critical that students throughout South Carolina 
be able to both take advantage of local educational opportunities and transfer to more distant 
campuses when feasible, without risking the loss of valuable educational credits. A robust 
network of articulation agreements ensures that students can pursue their educational 
development as efficiently and inexpensively as possible. 

The Council’s second subcommittee has adopted as its priority the removal of any impediments 
to the robust implementation of Individual Graduation Plan (IGP) protocols. The creation of the 
IGP requirement was one of the most powerful innovations of the EEDA, encouraging students 
to begin thinking about career development at the end of their eighth grade years. Local school 
districts have been faithful to the EEDA’s IGP requirements, ensuring that all eighth graders and 
high schoolers revisit their IGP’s every year. There is continued room for improvement both in 
giving students a greater role in the IGP process and in making it easier for parents to participate 
in IGP conferences. Our visit to Lexington Middle School has convinced us that a robust, 
student-led IGP protocol is the best way to ensure that students take ownership of their career 
paths and lay a firm foundation for future success.  

The Council’s third subcommittee is charged with ensuring that the Council’s work is effectively 
integrated with that of other groups, throughout South Carolina, that are also pursuing workforce 
development goals. Much of this work has been invested in our state’s “Sector Strategies” 
initiative, a public-private partnership that seeks to build a seamless “talent pipeline” in six 
occupational sectors that are critical to South Carolina’s economic success. To make this “talent 
pipeline” even more powerful, the Council believes, it must be extended into our middle and 
secondary schools and “link up” with the career planning and development process that is the 
hallmark of the EEDA. The presentation that the Council received this year from educational and 
business officials in Aiken shows the remarkable success that can be achieved when public and 
private resources are joined in the pursuit of critical educational and workforce development 
needs.  
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The Council’s fourth subcommittee has adopted as its priorities the expansion of apprenticeship 
programs in designated occupational sectors and the development of “soft skills” curricula. Our 
visit to Trident Technical College confirmed the impact that a vigorous apprenticeship program 
can have on boosting workforce development, particularly in communities with enthusiastic 
industrial partners. The importance of “soft skills,” such as working well with others, getting to 
work prepared and on time, and completing tasks reliably and independently, is continually 
emphasized by our state’s business community as one of their most important goals in securing a 
capable workforce.  

In pursuing the EEDA’s objectives, the Council is committed to ensuring that all of its efforts, as 
well as the efforts of other groups working to implement the EEDA’s mandates, are 
characterized by two fundamental indicia of success. First, those efforts must be measurable. If 
the Council is to achieve its goal of identifying the “best practices” for achieving the EEDA’s 
statutory aims, it must be able to rely on detailed, accurate data that measures the performance of 
particular initiatives. It is equally important that that data be shared, to the extent possible, while 
respecting confidentiality concerns across the public and private groups that are working together 
to fulfill the EEDA’s promise. Without such comprehensive and readily available data, the 
Council can rely only on anecdotal and unverifiable characterizations of performance. Those 
measures are of little use in determining the success of our efforts and holding ourselves 
accountable to the EEDA’s stakeholders. 

The second characteristic that the Council demands of its efforts is that they be equitable. The 
citizens of South Carolina face disparate opportunities and resources as they pursue their 
educational and occupational development. Some live in wealthy urban and suburban 
communities with sophisticated educational facilities, ample public and private resources, and a 
range of enthusiastic business and industrial partners. Others, particularly in some of the more 
rural and remote parts of our state, live in areas where resources and opportunities are few. If the 
EEDA is to be a help to all those in South Carolina who need it, we must ensure that it works for 
everyone. That means, for example, creating incentives for regional collaboration and the 
pooling of resources. It also means continuing to work to eliminate the logistical and other 
impediments that prevent our citizens from taking advantage of available resources. 

A summary of the Coordinating Council’s 2019 meetings is set forth below. At the conclusion of 
that summary, we have included in this report a list of “Recommendations” and a “Plan of 
Action” for 2020. We look forward to continuing our work next year to offer measurable and 
equitable opportunities under the EEDA for all of South Carolina’s citizens. 

The council is divided into four subcommittees to target the work being done in each area. 
Below is a list of meeting dates the subcommittees each met. 

A. Articulation, Dual Enrollment, High School Graduation, and Postsecondary 
Alignment Subcommittee 
1. January 14, 2019 
2. February 25, 2019 
3. March 25, 2019 
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4. April 22, 2019 
5. June 3, 2019 
6. July 15, 2019 
7. August 19, 2019 
8. September 16, 2019 
9. October 28, 2019 

B. At-Risk Students, Comprehensive Guidance, and Individualized Graduation Plans 
Subcommittee 
1. December 4, 2018 
2. February 11, 2019 
3. February 19, 2019 

C. Coordination of Efforts with Workforce Development Board, Regional Education 
Centers, Coordinating Council on Workforce Development, and Sector Strategies 
Subcommittee 
1. April 16, 2019 
2. July 25, 2019 
3. October 22, 2019 

D. Industry Credentials, Apprenticeships and Soft Skills Subcommittee 
1. March 26, 2019 
2. May 21, 2019 
3. September 12, 2019 

The full EEDA Coordinating Council had four meetings. The Council decided it would be 
beneficial for its members to see what work the Council does out in the “field.” The 
subcommittees each planned a meeting that specialized in the areas of work they focused on. The 
following is a breakdown of the meetings. 

A. October 25, 2018, Department of Employment Workforce 
The Articulation, Dual Enrollment, High School Graduation, and Post-Secondary 
Alignment Subcommittee led the meeting. They provided a review of opportunities to 
enhance and expand dual credit and dual enrollment for high school students across the 
state in addition to goals of the subcommittee. However, rigor and quality must be 
ensured. An example of a successful partnership was Rock Hills Schools and York 
Technical College. This type of partnership allows students to participate in courses at an 
earlier age, offers more opportunities within career areas, and offers more opportunities 
for rural schools to expand agreements with their local technical college. Regional career 
centers were another example that was discussed. By regionalizing these centers, this 
allows more courses and opportunities to be provided to students rather than each 
individual district trying to obtain career programs it cannot support. 

The second goal discussed was assessing the status of the SC-TRAC and SC-CAP. The 
main point discussed was that institutions needed to bind themselves to accepting credits 
for what they actually are, instead of counting them as general elective credits. 

The third goal discussed was the need to define remediation and have a better 
understanding of how it is identified. The members pointed out that consideration needed 
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to be given to the manner in which a student is being remediated, and whether or not 
multiple measures are being used. 

Lastly, the Commission on Higher Education (CHE) staff gave a presentation on a newly 
created website called “GetSmartSC” located at https://getsmartsc.com/. This website 
provides an overview for parents, students, and adults in helping them choose their path, 
whether it be college, a technical school, entering the military, as well as providing a list 
of career options, programs, certifications, and information on financial assistance. 

B. February 19, 2019, Lexington Middle School 
The At-Risk Students, Comprehensive Guidance, and Individualized Graduation Plans 
(IGP) Subcommittee in conjunction with Lexington Middle School in Lexington School 
District One met to learn more about the IGP process. The meeting began with the 
subcommittee and the school counselors at Lexington Middle School who gave an 
overview of the IGP process which included: (i) the basic IGP requirements under the 
EEDA; (ii) our state’s progress toward fulfilling these requirements; and (iii) a 
description of the impediments that remain in the IGP process. This gave the committee a 
lens into how the requirements are applied to the day to day activities in schools 
throughout the state. 

The committee members then split into two groups. The first group observed live IGP 
conferences with students, parents, and their school counselors. Of particular note, 
Lexington Middle School provides that students lead their IGP meetings with their 
parents as opposed to school counselors. This gives students more ownership in the 
process and accounts for a 94 percent participation in face-to-face meetings. Group two 
participated in a roundtable discussion with parents, students, teachers, and school 
counselors to discuss their own experiences with the IGP process. The committee then 
came together as a whole to discuss observations and next steps with the parents, 
students, and counselors. 

The self-directed IGPs by the students allows them to choose an interest they have rather 
than their parents choosing one for them. They choose a career cluster of interest and then 
discuss plans after high school. A list of graduation credits are shared, along with a list of 
credits for 4 year institutions. Students are also able to choose electives they find 
interesting. In addition, this process also allows parents to participate via phone call or 
Skype. The following is feedback from the panel discussion: 

1. Student Feedback 
The students on the panel commented that the student led IGP process allowed 
them to come up with a structure and a plan. They felt that the process was very 
efficient and organized and took the pressure off of them when deciding their 
goals. Most of all the process gives students a voice for what they want to do with 
their future. 

2. Parent Feedback 
The parents on the panel reported that it was exciting to hear what their child was 
interested in, and that the process really gave their child a voice. It provides their 
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student with a path and structure. Most importantly, it gives their children 
ownership of what they want to accomplish. 

C. May, 22, 2019, Trident Technical College 
The Industry Credentials, Apprenticeships and Soft Skills Subcommittee worked with 
Trident Technical College (TCC) to present to the committee the work that the 
Charleston Regional Youth Apprenticeships Program is doing in the Charleston area 
school districts. The Regional Youth Apprenticeship Program is a public/private 
partnership that involves a specially created Office of Apprenticeship at Trident 
Technical College, directed by Melissa Stowasser, who works with school and 
community initiatives, and creates sector partnerships by inviting companies to work 
together with their competitors. The members that make up this group include: Trident 
Region Employers- the employers that drive the program; Apprenticeship Carolina- who 
work with the employers all the way through the process; the school districts- Charleston, 
Berkeley, Dorchester 2, Dorchester 4, and the surrounding charters, private, and home 
schools; Charleston Metro Chamber- provides scholarships for students and pays for 
tuition and resources; the Daniel Island Rotary- provides $30k in funding; and finally, 
Trident Technical College who serves as the intermediary for the group and provides dual 
enrollment classes. 

The Youth Apprenticeship Model (YA) is based on job related education, on the job 
training, and a saleable wage. It also allows for students to register with the US 
Department of Labor, and earn a national credential, diploma, two years paid work 
experience, a journeyman credential, and a certificate from TCC. The YA industry 
sectors include: HVAC, Manufacturing, Automotive Services, Engineering Services, 
Information Technology, Hospitality and Culinary Arts, Law Enforcement, Business, and 
Health. The 2019–20 occupations include: Industrial Mechanic, Machinist, HVAC 
Technician, Automotive Mechanic, Welding, Civil CAD Technician, Engineering 
Assistant, Computer Programming, Computer Networking, Cyber Security, IT 
Governance, Accounting (Bookkeeper), Culinary Arts, Hotel Operations, Security to Pre-
Law Enforcement, C.N.A to Pre-Nursing, Emergency Medical Technician, and Medical 
Office Assistant. 

The Youth Apprenticeship Program has seen exponential growth since its inception in 
2014. In the 2014–15 school year, there was one career pathway, six companies and 
thirteen youth apprentices. In the current school year, 2019–20, there are eighteen 
pathways with nine industry sectors, 160+ registered companies, and 146 applicants. 

The recommendations to the committee from this group were: 
1. Create a marketing campaign for parents, students, school based counselors, and 

employers as to how this program would be a return on investment; 
2. Provide for mentor training and employer support; and 
3. Provide transportation for students. 

D. September 18, 2019, Department of Employment and Workforce 
The Coordination of Efforts with Workforce Development Board, Regional Education 
Centers, Coordinating Council on Workforce Development, and Sector Strategies 
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Subcommittee hosted the fourth committee meeting by coordinating a panel discussion 
on cyber security. The panel consisted of four members: Dr. Tom Clark, Executive 
Director of the Fort Gordon Alliance; Dr. Forest E. Mahan, President of Aiken Technical 
College, Dr. Darren Timmons, Provost and Executive Vice Chancellor for Academic 
Affairs, University of South Carolina-Aiken, and Kenneth Lott, CTE Director, Aiken 
County School District. 

Aiken County is somewhat of an anomaly in that it has a single county school district, a 
technical college that serves that county, and an institution of higher education all within 
the county. This sets their K–12 students up for success. Working with these partners, the 
cyber security division at Fort Gordon is able to offer Aiken students dual credit at Aiken 
Technical College and set them up for a highly skilled, highly paid, and high demand job 
with an Associate Degree of Applied Science Training or Applied Science Networking. 
Combined, these two programs have about 130 students. In addition, USC-Aiken has 
developed an Advanced Manufacturing Lab on their campus. Through this, around 60 
students participate in dual enrollment and when they graduate high school, they have 
roughly 60 hours of credit. 

Each partner reported how this group was able to collaborate on marketing to spread the 
word about this initiative. This ranged from fliers sent home to parents, job and career 
fairs, attending school sporting events to speak to students, and youth forums throughout 
the community. All agreed that their futures are shared and it is important for them to 
work together. 

Recommendations 

The Coordinating Council recommends that the following actions be taken to enhance the 
effectiveness of the EEDA: 

1. Allow “virtual attendance” at annual IGP conferences. 

The EEDA requires schools to schedule annual conferences with all students and their 
parents starting in each student’s sixth grade year and continuing through high school, “to 
assist in making career choices and creating individual graduation plans.” S.C. Code Ann. § 
59-59-160. These annual conferences represent one of the most powerful tools offered by the 
EEDA to help young people and their parents make thoughtful plans for a student’s 
educational and occupational development. However, many parents who are deeply 
interested in attending these conferences cannot do so because of competing work and other 
commitments. Although some schools have sought to overcome this problem by scheduling 
evening and weekend meeting sessions, those hours put even more burdens on a school’s 
counseling staff. 

The Coordinating Council believes that the best way to ensure attendance at IGP meetings 
for parents who face logistical hurdles is to allow attendance by Skype, Zoom, or other 
virtual means. Recent technological advances have made such “virtual meetings” almost as 
effective as in-person meetings, and allowing virtual attendance would relieve significant 
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burdens on families and school counseling staff. Because § 59-59-160 seems to anticipate in-
person attendance, we believe the statute should be amended specifically to permit virtual 
attendance. 

2. Create an effective data collection and sharing network to better measure educational and 
workforce development goals. 

As noted above, the development of effective strategies for the attainment of the EEDA’s 
goals depends, in large measure, on the availability of reliable data that can be used to 
measure educational and workforce development outcomes. Without such data, the 
performance of whatever strategies the Council and its partners may devise is left up to 
unverifiable anecdotes. To give just a few examples, it is important for the Council and its 
partners to be able to determine whether particular articulation arrangements, apprenticeship 
networks, and credentialing programs are effective, and in which parts of the state they are 
most effective. Measuring the success of such outcomes, accurately and verifiably, will 
enable us to identify “best practices” and promote them throughout South Carolina. 

Last year, the South Carolina House passed H. 3757, which provides for the sharing of 
education and workforce data among state agencies in an effort to boost the effectiveness of 
workforce development strategies. The bill is currently in committee in the Senate. H. 3757 
calls for the establishment of a comprehensive data network that will enable the Coordinating 
Council and other state groups engaged in similar efforts to measure the success of their 
work. The Council respects the confidentiality and privacy concerns that some have raised 
concerning such a network; to address those concerns, we believe, the bill includes a number 
of data security safeguards. Ultimately, it is essential that the Council and its partners have 
some level of meaningful data available to them to establish benchmarks and measure 
performance outcomes. The Council urges the General Assembly to continue to study H. 
3757 and to pass the bill (or similar legislation) with appropriate data privacy protections.  

3. Support the establishment of regional career and technology centers in underserved areas. 

No child in South Carolina should have their future pre-empted by an accident of geography. 
Sadly, however, that is just what happens for many of our young people, who are born and 
grow up in remote areas of the State that lack access to significant educational resources and 
business opportunities. If we are to overcome this lack of equity, the Council believes, we 
must focus our efforts on creating regional centers of opportunity where students can get the 
education and business connections that they need for effective career development. Some 
school districts in our state have already taken up this challenge by building innovative, 
cutting-edge Career and Technology Centers that bring students, instructors, and employers 
together in powerful partnerships. A great example of this is The Continuum in Lake City 
that serves all five Florence School Districts and partners with Florence-Darlington 
Technical College and Francis Marion University, but there remains much work to be done. 
The Council encourages the General Assembly and the State Board of Education to continue 
to develop strategies for the effective regional consolidation and pooling of resources to 
reach as many of our young people as possible, especially in areas of our state that are 
traditionally underserved. 
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Plan of Action for 2020 

In the coming year, the EEDA Coordinating Council will continue its focus on the specialized 
goals that have been prioritized by the Council’s subcommittees. In particular, we will work to 
align ourselves more closely with the state’s “Sector Strategies” initiative focusing on those 
occupational sectors deemed critical by the initiative and working to support the partnerships that 
the initiative has created. We will also continue to visit communities throughout the state that 
have been especially effective in promoting the goals of the EEDA. Our paramount goal is to 
ensure that all of the many groups, public and private, working to advance education and 
workforce development in South Carolina are acting in concert, so that that EEDA benefits fully 
from the synergistic energy of the Coordinating Council and its partners.  
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Education and Economic Development Act Coordinating Council 
October 25, 2018 

Lem Harper Building 
Department of Employment and Workforce 
631 Hampton Street, Columbia, S.C. 29201 

1:00pm 

I. Adoption of Minutes from 5/17/18 Meeting 

II. Preliminary Discussion of Report due to Legislature 12/1/18 

III. Subcommittee Reports 

• Articulation, Dual Enrollment, High School Graduation & 
Postsecondary Education & Alignment Committee 

1. SC-TRAC 
2. Course Alignment Project 
3. Remediation Concerns 

• At-Risk Students, Comprehensive Guidance & Counseling and 
Individual Graduation Plans Committee 

• Coordination of Efforts with Workforce Development Board, 
Regional Education Centers, Coordinating Council on Workforce 
Development (CCWD), and Sector Strategies Committee 

• Industry Credentials, Apprenticeships and Soft Skills Committee 

IV. Other Discussion 

V. Adjourn 



 

Summary 
of 

Dual Enrollment 
Policies, Data, and Findings 

SOUTH CAROLINA 
Commission on Higher Education 
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Earning College Credit in High School 

 Advanced Placement (AP): score of 3 or higher on the AP exam 

 International Baccalaureate (IB): score of 4 or higher on any 
higher-level IB course examination 

 Dual Enrollment: a high school student takes college courses, 
and receives both high school credit and college credit (also 
often referred to as dual credit) 

Commission Academic Policies: 
 Advanced Placement and International Baccalaureate Credit Awards: 

http://www.che.sc.gov/CHE_Docs/academicaffairs/apib_policy_May2016.pdf 
 Dual Enrollment http://www.che.sc.gov/CHE_Docs/AcademicAffairs/DualEnrollment.pdf 

SOUTH CAROLINA 
Commission on Higher Education 
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Presenter
Presentation Notes
Advanced Placement Policy initially approved by CHE July 1985 Revision approved by CHE January 1995 Revision approved by CHE May 5, 2016 International Baccalaureate Policy initially approved by CHE October 4, 2007 Revision approved by CHE May 5, 2016  http://www.che.sc.gov/CHE_Docs/academicaffairs/apib_policy_May2016.pdf 
Dual Enrollment – State Board Regulation 43-234 Effective Date 05/25/18 Section III Dual Credit Arrangement B. A three-semester-hour college course transfers as one unit of credit. https://ed.sc.gov/districts-schools/state-accountability/high-school-courses-and-requirements/sbe-regulation-43-234-defined-program-grades-9-12-and-graduation-requirements1/ 

http://www.che.sc.gov/CHE_Docs/academicaffairs/apib_policy_May2016.pdf
http://www.che.sc.gov/CHE_Docs/AcademicAffairs/DualEnrollment.pdf


 

 

 

Commission Definition of Dual Enrollment 

“Dual Enrollment” refers exclusively to sections of courses offered 
through an institution of higher education in a cooperative arrangement 
with a local school district (i.e., Local Education Agency or LEA). 

The purpose of these courses is to allow high school students who have 
mastered or nearly mastered the relevant high school curriculum and 
who are capable of college-level work that is, by definition, more 
advanced than the regular high school curriculum to earn simultaneously 
both high school credit toward graduation from high school and 
academic course credit toward either an associate or baccalaureate 
degree in an institution of higher education. 

Commission Policy for Dual Enrollment: 
http://www.che.sc.gov/CHE_Docs/AcademicAffairs/DualEnrollment.pdf. 

SOUTH CAROLINA 
Commission on Higher Education 
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Commission Policy on Dual Enrollment 
Student Eligibility 

 Mastery: Courses are intended for high school students who 
have mastered or nearly mastered the relevant high school 
curriculum and who are capable of college-level work. 

 GPA: For courses offered by four-year institutions and two-
year regional campuses of USC - a 3.0 grade point average (on 
a 4.0 scale). 

 Technical College Courses: A high school student must meet 
the same requirements for individual courses as other 
technical college students. 

 Grade Level: Limited to junior and senior students 
N.B. Documented exceptions may be made for freshman or sophomore students. 

SOUTH CAROLINA 
Commission on Higher Education 
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Presenter
Presentation Notes
GPA verified 12oct18 for USC Sumter (https://www.sc.edu/about/system_and_campuses/sumter/study/dual_enrollment/de_ec_faq.php) and USC Lancaster (https://sc.edu/about/system_and_campuses/lancaster/documents/admissions_records/dual_enrollment/dual_enrollment.pdf)
USC Dual Enrollment Courses Memo Number ACAF 2.04 issued August 14, 2009 and revised May 11, 2015 for all campuses http://www.sc.edu/policies/ppm/acaf204.pdf 



  

    
 

   
 

  
  

   

 

Commission Policy on Dual Enrollment Continued 
Structure and Administration 

 Rigor: Course materials and delivery must be comparable to 
standard post-secondary content and delivery. 

 Quality Assurance: The institution’s chief academic officer (or 
designee): 
─ Approves courses; 
─ Recruits and evaluates all dual enrollment faculty; 
─ Ensures equality of student and faculty evaluation 

standards; and 
─ Evaluates student performance to ensure successful course

continuance. 

SOUTH CAROLINA 
Commission on Higher Education 
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Presenter
Presentation Notes
Rigor Policy section III , Section V (A)



   

  
 

     
    

  
     

 

Commission Policy on Dual Enrollment Continued 
Location 

 Courses may be offered on the high school or 
college campus. 

- For dual enrollment courses offered at the high school, 
students must be enrolled for college credit (i.e., 
students in a single class cannot have the option to 
receive either high school or college credit). 

SOUTH CAROLINA 
Commission on Higher Education 

6 

Presenter
Presentation Notes
III. Structure and Administration of Dual Enrollment Offerings Section E, p3 http://www.che.sc.gov/CHE_Docs/AcademicAffairs/DualEnrollment.pdf



  

    
 

    
 

   
    

   

    

  
 

 

Commission Policy on Dual Enrollment Continued 
Faculty Credentials 

Per the Southern Association of Colleges and Schools 
Commission on Colleges (SACSCOCTM) 
Faculty qualifications for both instructing four-year general education 
courses and associate degree courses designed for transfer: 

• Doctorate or master’s degree in the teaching discipline or master’s 
degree with a concentration in the teaching discipline (a minimum 
of 18 graduate semester hours in the teaching discipline). 

For associate degree courses not designed for transfer: 

• Bachelor’s degree in the teaching discipline or associate’s degree 
and demonstrated competencies in the teaching discipline. 

SOUTH CAROLINA 
Commission on Higher Education 
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Presenter
Presentation Notes
SACSCOC Faculty Credentials Guidelines Standard 6.2.a. Approved: College Delegate Assembly, December 2006 Updated for Revised Principles: April 2018 http://sacscoc.org/pdf/081705/faculty%20credentials.pdf 



   

     
 

  
     

 

     
      

    

     
 

    

 

See: http://www.che.sc.gov/CHE_Docs/AcademicAffairs/TRANSFER/transferable_courses.pdf 

Commission Policy on Dual Enrollment Continued 
Transferability 

Coursework Transferability 

 Credit earned by dual enrollment will transfer to other public institutions
in South Carolina provided the following: 

– General education coursework: dual enrollment courses have been 
selected from the list provided in the Statewide Articulation
Agreement. 

– Technical education courses: the student enrolls in a technical college
after high school which allows for such a course to be counted toward 
an associate degree, diploma, or certificate. 

 It is the student’s responsibility to contact and receive written assurance
from any nonpublic institution in SC or any public or private institution 
outside SC of that institution’s willingness to accept a dual enrollment 
course. 

SOUTH CAROLINA 
Commission on Higher Education 
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Presenter
Presentation Notes
VI. Limitations on Credit Earned and Transferability of Credit Section B, pp4-5 http://www.che.sc.gov/CHE_Docs/AcademicAffairs/DualEnrollment.pdf


http://www.che.sc.gov/CHE_Docs/AcademicAffairs/TRANSFER/transferable_courses.pdf


    
   

 

     

    
  

      
      

       

 

Dual Enrollment Courses Offered 

• Four-year institutions primarily offer Teacher Cadet courses, 
though some offer a limited number of general education 
courses (English, math, science, etc.) 

• Two-year regional campuses of USC offer general education 
courses 

• The majority of dual enrollment coursework is offered by the 
technical colleges and includes both general education and 
technical courses 

N.B. Teacher Cadet courses are designed to encourage academically talented, high-achieving, high 
school students to consider teaching as a career and are funded on a per-student basis through the 
Center for Educator Recruitment, Retention and Advancement (CERRA). See: http://teachercadets.com/ 

SOUTH CAROLINA 
Commission on Higher Education 
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Number of High School Students Taking College Courses 
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The number of high school students taking college courses increased 141% from Fall 2007 to Fall 2017. 

SOUTH CAROLINA 
Commission on Higher Education 10 

Presenter
Presentation Notes
*CHEMIS data provides the number of high school students taking college courses. It is probable that at least some of these high school students were not dually enrolled and getting both high school and college credit; therefore, the number of students enrolled in dual enrollment courses is less than the number shown.




 

 

Dual Enrollment Headcount 
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Dual Enrollment Credit Hours Attempted 
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Top Ten Course Prefixes Among Dually 
Enrolled Students 
2014-15 2017-18 

# Prefix Name Prefix Name 
1 ENG English ENG English 
2 MAT Math MAT Math 
3 PSY Psychology PSY  Psychology 
4 HIS History HIS History 

5 AHS Allied Health Science SOC Sociology 

6 CPT Computer Technology CPT Computer Technology 

7 SPC Speech SPA Spanish 

8 PSC Political Science and 
Government SPC  Speech 

9 SOC Sociology PSC  Political Science 
10 SPA Spanish AHS Allied Health Science 

SOUTH CAROLINA 
Commission on Higher Education 
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Presenter
Presentation Notes
Total count of number of high school students dually enrolled in rank order of course prefix.



   
 

 

  

  

  

   

  

    

  

  

   

Top Ten CTE Course Prefixes Among Dually 
Enrolled Students (100% Course Sections*) 

2014-15 2017-18 
# Prefix Name Prefix Name 

1 AHS Allied Health Science AHS Allied Health Science 
2 WLD Welding WLD  Welding 
3 CPT Computer Technology CPT Computer Technology 

4 EEM Industrial Electricity/Electronics AUT Automotive Technology 

5 IMT Industrial Mechanics EEM Industrial Electricity/Electronics 

6 BCT Building Construction   
Technology IMT Industrial Mechanics 

7 AUT Automotive Technology CRJ Criminal Justice 

8 EGT Engineering Graphics Technology EGT Engineering Graphics Technology 

9 EGR Engineering Technology BCT Building Construction Technology 

10 CRJ Criminal Justice EGR Engineering Technology 

*100% course section means high school students only. SOUTH CAROLINA 
Commission on Higher Education 14 

Presenter
Presentation Notes
100% course section means high school students only.  This data is a subset of the previous slide (all dually enrolled students). This slide contains data from those students that are enrolled in Career and Technology Education Courses 



 

   
    

  

     
 

  
 

 

Dual Enrollment Costs 

 Dual enrollment is a great opportunity, but 
not without cost: tuition and fees, books and 
materials, transportation, faculty salaries, etc. 

 Costs are paid by the school, district, Lottery 
Tuition Assistance Program (LTAP), students 
and their families, or absorbed by the 
institution. 

SOUTH CAROLINA 
Commission on Higher Education 
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Dual Enrollment Costs Continued 

Two-Year Institutions: 
 For courses offered by many technical colleges, USC two-year 

campuses, and Spartanburg Methodist, students use the Lottery 
Tuition Assistance Program (LTAP) if they enroll in at least 6 
credit hours in a degree seeking program. 

 After LTAP is applied, many technical colleges waive (abate) the 
remaining tuition. 

 Some technical colleges may apply discounts for students who 
do not qualify for LTAP. 

 Some technical colleges offer the courses as contract courses; 
the cost charged to the school depends on the districts’ needs 
and available resources. 

SOUTH CAROLINA 
Commission on Higher Education 
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Presentation Notes
Information reviewed with Dr. Woodfaulk of CHE by Dr. Almeda on 10oct18, follow up information needed, restrained by time-frame



 
  

    

  

 
  

 

    
      

     
     

     
   

   
       

    

 

Dual Enrollment Costs Continued 
Funding and costs vary by institution (examples): 

 University of South Carolina (USC) for 2018 = 

– USC Aiken 
 $328 total per 4-credit hour course 
 $262 total for a 3-credit hour course 
 $433.25 per credit hour for traditional tuition 

– USC Beaufort 
 the District pays $66.00 per credit hour for the course tuition 

– USC Columbia 
 does not currently offer dual enrollment classes 

– USC Upstate 
 $66 per credit hour 

– USC two-year campuses (Lancaster, Salkehatchie, Sumter, Union) 
 reduced rate is $95/credit hour. Students are not charged fees such as security/parking 

or technology fees. LTAP student receive a board-approved fee waiver; 
 Students must be enrolled in at least 6 hours in a semester and meet all other LTAP 

eligibility requirements to receive $95 per credit hour in LTAP awards (up to 12 hours); 
 However students may enroll for more than 12 hours (in accordance with university 

policy of 18 hours per semester) and pay out of pocket; 
 Dual credit students not receiving LTAP also pay the same rate of $95 per credit hour. 

Students are responsible for paying for any textbooks and supplies for their courses. 

SOUTH CAROLINA 
Commission on Higher Education 17 

Presenter
Presentation Notes
USC – Aiken verified by email from Dr. Timmons Friday 12 October 2018 to Dr. Almeda at 11h29
USC Upstate verified by email from Dr. Nesmith Friday 12 October 2018 to Dr. Almeda at 14h49
FMU verified by email from Dr. Peter King Thursday 11 October 2018 to Dr. Almeda at 15h22
USC  two-year campuses (Lancaster, Salkehatchie, Sumter, Union) verified by email form Dr. Nesmith Friday 12 October 2018 to Dr. Almeda at 16h30
USC Beaufort and USC Columbia verified by email from Dr. Nesmith Monday 15 October 2018 to Dr. Almeda at 08h41



  

   

     

   

  

       

  

      

 

Dual Enrollment Costs Continued 

Funding and costs vary by institution (examples continued): 

 Francis Marion University (FMU) for 2018 = 

– Instructor provided by FMU costs $2500 up to 15 students; extra $150 per student 

up to 25 students maximum for a 3 credit hour course; 

– Qualified (SCACSCOC requirements) teacher provided by school, the charge is $1500 

for a 3 hour course; and instructor is paid $500; 

– The school determines if there is a charge to the student. 

SOUTH CAROLINA 
Commission on Higher Education 
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Presentation Notes
USC – Aiken verified by email from Dr. Timmons Friday 12 October 2018 to Dr. Almeda at 11h29
USC Upstate verified by email from Dr. Nesmith Friday 12 October 2018 to Dr. Almeda at 14h49
FMU verified by email from Dr. Peter King Thursday 11 October 2018 to Dr. Almeda at 15h22
USC  two-year campuses (Lancaster, Salkehatchie, Sumter, Union) verified by email form Dr. Nesmith Friday 12 October 2018 to Dr. Almeda at 16h30
USC Beaufort and USC Columbia verified by email from Dr. Nesmith Monday 15 October 2018 to Dr. Almeda at 08h41



 
    

    
  

    
   

   
 

     
 

  

 

Benefits of Dual Enrollment 
According to a study by the Education Commission of the States
(February 2014): 

 There are increases in the number of public high schools
offering dual enrollment programs; 

 Dual enrollment programs have augmented college
completion rates, most notably for minority and/or low 
income students; 

 Minority and/or low-income students are less represented in 
dual enrollment programs. 

The Commission is continuing to explore the benefits of dual
enrollment for South Carolina students. 
This study is available at: https://files.eric.ed.gov/fulltext/ED561913.pdf 

SOUTH CAROLINA 
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Questions? 

SC Commission on Higher Education 

Mr. Jeff Schilz, President & Executive Director 
jschilz@che.sc.gov 803-737-2155 

Dr. Jennifer Almeda, Program Manager, Academic Affairs 
Jalmeda@che.sc.gov 803-737-1929 
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Education and Economic Development Act Coordinating Council 
February 19, 2019 

Lexington Middle School 

I. Brief Remarks & Introductions 

II. View Student led IGP Sessions 

III. Panel Discussion 

IV. Next Steps 

V. Adjourn 



 
  

 
   

 
 

   

    

  

  

  

 

 

 

 

 

 

 

 

 

Education and Economic Development Act Coordinating Council 
May 22, 2019 

Trident Technical College 

I. Brief Remarks & Introductions 

II. Presentation from Charleston Regional Youth Apprenticeship Program 

III. Discussion 

IV. Next Steps 

V. Adjourn 



Our Future Today! 

Presenter
Presentation Notes
Charleston Regional Youth Apprenticeships 
Program initiated in 2014 at the request of a local German-based manufacturer.
Not “owned” by any one entity, created through a collaborative community partnership.




 

  
  

     
  

 
 

Charleston Regional 
Youth Apprenticeships 

Created through a regional collaborative 
community partnership that came together to: 

Address the critical workforce needs 
within the region, and 

Mentor the next generation of skilled 
workers for the Lowcountry. 

Trident Region 
EMPLOYERS 

Presenter
Presentation Notes
Charleston Regional Youth Apprenticeships 
Established to:
Address the critical workforce needs
Mentor the next generation of local talent
Created as a truly community partnership
Sector groups of local employers provide jobs and mentoring for students
Apprenticeship Carolina assists employers in registering the apprenticeship with USDOL






 

 

 

Youth Apprenticeship Model 

• Job Related Education (JRE) 

• On-the-Job Training (OJT) 

• Scalable Wage ($ ) 

Trident Region 
EMPLOYERS 

Presenter
Presentation Notes
Charleston Regional Youth Apprenticeships 
Established to:
Address the critical workforce needs
Mentor the next generation of local talent
Created as a truly community partnership
Sector groups of local employers provide jobs and mentoring for students
Apprenticeship Carolina assists employers in registering the apprenticeship with USDOL






 

   
  

 

 

  

High School Diploma 

Certificate from TTC in a career 
specific field in which all courses 
apply to an Associate Degree 

National Credential from the U.S. 
Department of Labor 

Two years of paid work experience 

Apprenticeship Achievements 



 

 

 

 
  

 
  

Exponential Growth! 
2014-2015 
• 1 Pathway – Industrial Mechanics 
• 6 Companies 
• 13 Youth Apprentices 

2018-2019 
• 17 Pathways – 9 Industry Sectors 
• 130+ Companies 
• 92 Youth Apprentices 

2019-2020 (at present moment) 
• 18 Pathways – 9 Industry Sectors 
• 160+ Registered Companies 
• 146 applicants (with completed applications) 

Presenter
Presentation Notes
Include data source. Charleston Regional Youth Apprenticeships 
The collaborative process has worked!
The program has expanded more rapidly than we could imagine into multiple industry sectors!




 

YA Industry Sectors 
HVAC 

Manufacturing 
Automotive Services 
Engineering Services 

Information Technology 
Hospitality & Culinary Arts 

Law Enforcement 
Business 
Health 

Presenter
Presentation Notes
Charleston Regional Youth Apprenticeships 
Successful apprenticeship programs can be established in occupations outside of the “traditional” industry sectors.
For the 2017-2018 academic year, we will have youth apprenticeships in 9 separate industry sectors.




 

 

 

 

 

2019 – 2020 
Youth Apprenticeship Occupations 

Industrial Mechanic 

Machinist 

HVAC Technician 

Automotive Mechanic 

Welding 

Civil CAD Technician 

Engineering Assistant 

Computer Programming 

Computer Networking 

Cybersecurity 

IT Governance 

Accounting (Bookkeeper) 

Culinary Arts 

Hotel Operations 

Security to Pre-Law Enforcement 

C.N.A. to Pre- Nursing 

Emergency Medical Technician 

Medical Office Assistant 



 

  

Engineering Assistant 
Apprenticeship Pathways 

Engineer 2+2 Pathway 
(Calculus) 

Technician Pathway 
(Algebra) 





»Career-Oriented 
»Equitable 
»Portable 
»Adaptable 
»Accountable 

Guiding Principles for High-Quality 
Youth Apprenticeship 



  

 

Youth Apprenticeship Demographics 
232 Apprentices to Date (First 5 Cohorts) 
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Presenter
Presentation Notes
Include data source. Charleston Regional Youth Apprenticeships 
To date 113 youth have been hired.
48% were minority students



  

Youth Apprenticeship Outcomes 
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Presenter
Presentation Notes
Include data source. Charleston Regional Youth Apprenticeships 
To date 113 youth have been hired.
48% were minority students



 

Youth Apprenticeship Outcomes 
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Presenter
Presentation Notes
Include data source. Charleston Regional Youth Apprenticeships 
To date 113 youth have been hired.
48% were minority students
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65% 

70% 

Youth Apprenticeship Outcomes 

69% 

Program Completion Rates by Financial Need 
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Presenter
Presentation Notes
Include data source. Charleston Regional Youth Apprenticeships 
To date 113 youth have been hired.
48% were minority students



  

Youth Apprenticeship Demographics 

55% 

69% 

42% 

82% 

0% 

20% 

40% 

60% 

80% 

100% 

Students of Color White 

Completion Rates by Race and Need 
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Presenter
Presentation Notes
Include data source. Charleston Regional Youth Apprenticeships 
To date 113 youth have been hired.
48% were minority students



Shannon Brennan 

Presenter
Presentation Notes
Was a student attending one of our largest High Schools - Goose Creek High School.
She was participating in the Mechatronics program.
Applied to the Industrial Maintenance Technology Program in her senior year and was selected to work at Cummins. 
Shannon spent her mornings at the HS finishing required courses, worked 4 hours a day at Cummins as an Apprentice and attended TTC in the evenings,. 
When she graduated High school she was offered a fulltime position at Cummins.  She then completed the YA program 1 year out of high school.  
At the age of 19 she now owns her own home and has returned to college, being funded by Cummins to earn her Engineering degree. 

Started half way through her senior year, bought house at 19. 





Our Future Today! 

Presenter
Presentation Notes
Charleston Regional Youth Apprenticeships 
Program initiated in 2014 at the request of a local German-based manufacturer.
Not “owned” by any one entity, created through a collaborative community partnership.




 
  

 
  

 
 

   

   

   

  

  

 

 

 

 

 

 

 

 

 

Education and Economic Development Act Coordinating Council 
September 18, 2019 

Department of Employment and Workforce 

I. Brief Remarks & Introductions 

II. Panel Discussion 

III. Committee Discussion 

IV. Next Steps 

V. Adjourn 
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